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1. Background 

Falkland Centre for Stewardship carried out this project under contract to the Forestry Commission, who wished to pilot a five-day work placement Introduction to Forestry Course. The aim was to promote to young people opportunities to work outdoors with trees and forests, to inspire them to consider a future career in forestry, and to give them a sense of achievement.

Falkland Centre for Stewardship was well placed to deliver this course for the following reasons:

· Access to forest resources at all stages of growth on Falkland Estate; 

· A workshop available as a learning base;
· Good fit with the existing learning programme for the Forest of Falkland;

· Experience of working with the Forestry Commission and a range of potential delivery partners;

· Already developing working relationships with a local high school that was keen to be involved when approached with this project proposal.

2. Purpose of contract

· To identify the appropriate timing and age group and number for a pilot programme in consultation with other who have run similar programmes.

· To plan, run and evaluate a pilot 5-day programme 'Introduction to Forestry' for an identified age group in secondary school in partnership as appropriate with industry, education and other key players.

· To write a full report on the outcomes of the programme in a format that could be used by others to run a similar programme.

· To put forward recommendations on how to disseminate the report to other schools and areas.

3. First steps: learning from the experience of others

Initial research identified a useful model in the delivery of Rural Skills Courses http://www.scotlandscolleges.ac.uk/curriculum/skills-for-work/rural-skills.html. They emphasise experiential learning and practical experience, incorporating review and reflection throughout. These courses develop the five core skills (communication, numeracy, information technology, problem solving and working with others). The primary target group is S3 and S4 school pupils. 

Rural Skills courses aim to introduce the pupils to land-based industries and jobs, offering practical experience of an outdoor working environment with awareness of health and safety, technical knowledge and information on future training, learning and employment opportunities. Support material specifically for forestry is available for Intermediate 1 level. The courses also enhance the skills and attitudes required for employability, including understanding of the workplace, self-evaluation skills, flexible approaches to problem solving, adaptability and confidence to set goals, reflect and learn from experience.

There was experience to draw on from Rural Skills courses run elsewhere in Scotland since 2007. This work has identified several success factors, particularly the importance of partnership working (including potential future employers) in providing hands-on learning opportunities, shaping the design and delivery of the courses and helping to maintain a high level of achievement for pupils. A useful report on several case studies is available on the Forest Education Initiative website: http://www.foresteducation.org/woodland_learning/rural_skills_vocational_training/
These courses also contribute to the delivery of A Curriculum for Excellence, which aims to offer all young people the chance to become successful learners, confident individuals, responsible citizens and effective contributors. They support the three main cross-curricular experiences and outcomes of health and wellbeing, literacy and numeracy. http://www.ltscotland.org.uk/understandingthecurriculum/whatiscurriculumforexcellence/index.asp
Another useful resource is a short video on forestry available at http://vimeo.com/14958829
4. Planning the project
Key to the initial planning of this project was that Falkland Centre for Stewardship had, through the Forest Education Initiative Howe of Fife Cluster group, already begun to develop a working relationship with staff at Bell Baxter High School in Cupar. Having heard about the Woodland Learning Programme in Falkland, a key teacher at Bell Baxter had secured the support of senior staff, including the Rector, to get pupils involved in any appropriate opportunities that might arise. It also helped that the school was already working with Elmwood College in Cupar to offer Rural Skills in Horticulture, and had an active conservation volunteering group (led by the same teacher).   

It was early July - the start of the school summer break - when we (Falkland Centre for Stewardship) heard that we had been successful in securing this contract from the Forestry Commission with the necessary funds to proceed. Bell Baxter High School in Cupar had already confirmed that they wished to be involved, but further discussion on timings, number and age of participants had to wait until the school resumed in late August. By that time other potential delivery partners has been consulted so we were ready to send the school an outline programme on 24 August. 

By mid-September, senior management approval had been secured. The school had confirmed that they would prefer the course to be run over five consecutive days rather than one day a week. A week in early November was decided on, after checking the availability of all delivery partners. It was decided to offer the course to S3-6 (age 13-17), particularly encouraging girls to take part (we ended up with one third girls). The fourteen places were quickly filled, with a waiting list. Participants included 11 from S3, 2 from S4 and one from S6. Four were girls.

Most of the planning was done by email, with three meetings at the school in October and November: one with the key delivery partners, Elmwood College and Fife Coast and Countryside Trust, to finalise the programme and risk assessments; one with partners and other Elmwood staff and volunteers who would be assisting with the week to run through roles and responsibilities, health and safety; and finally a meeting a few days before the course with the participating pupils, course leader and key teacher, to give them an opportunity to ask questions, check they all had completed parental consent forms and ensure they would arrive at the start of the week fully prepared and equipped.

Meanwhile other one-to-one meetings were taking place In Falkland with those who would be delivering individual sessions, to agree timings, content, location, requirements for tools, equipment and materials, and to carry out risk assessments. 

Through these meetings we identified three factors that would contribute to the success of the course:
· It would be possible to borrow (from Fife rangers, Elmwood College, Scottish Native Woods and New Caledonain Woods) nearly all the tools, equipment and protective clothing that would be required. For a pilot course, this was immensely valuable. Also, the school had a minibus available for the week, which the key teacher was qualified to drive. 

· Several staff and adult volunteers from the high school were recruited by the main teacher involved and available to help on different days of the course. This was very reassuring when trying something new to all of us, with young people most of us had not previously met. For most of the sessions we had a ratio of one adult to three young people.

· The key teacher would be available for the whole week, knew all the pupils well and was used to working with them outdoors. This undoubtedly helped the group to 'gel' from the start, and made it easier for those who didn't know the young people to find their measure.

5. Health and safety

Health and safety was of course a primary concern in planning and delivering the course. A detailed Risk Assessment was prepared, including Child Protection policy, accident and emergency procedure (Appendix B) to be read and signed by everyone involved in delivering the event, including volunteers. Everyone in the delivery team was disclosure checked. In addition the team had a list of everyone's mobile phone numbers, and a phone with reception in all areas of the forest was available. All those delivering practical sessions had Public Liability Insurance; all power equipment used was PAT tested.

At the start of Day One, the pupils were asked to prepare their own risk assessment for the week, identifying risks and how to reduce them. This was a useful preparatory exercise that provided a good opportunity to discuss potential hazards and agree a code of behaviour. In addition, before each session in which they would be using tools and equipment, they had a safety briefing. Any mishandling or inappropriate behaviour was immediately dealt with. During the week the pupils handled saws, loppers, spades, power sanders, large pieces of wood and made fires; there was not a single injury or incident to cause concern.
6. Amendments to the programme
The final programme as it appears in Appendix A was followed for the week, with some amendments due to circumstances on the day and to the response of participants during the week.

On day one, the arrival of the forester was delayed until late morning - the road near his home was blocked by a fallen tree! Fortunately he was able to contact an arboriculturist who lives on Falkland Estate and was available at one hour's notice to deliver a session on tree surgery. This went down well, but would have been enjoyed even more had we been able to arrange a tree climbing demonstration, which was not possible at such short notice. 

Had the arboriculturist not been available, we had back-up activities prepared in anticipation of such a situation arising, such as the short online video on forestry mentioned above (http://vimeo.com/14958829). We had also suggested topics for individual projects for the participants to do during the week. The aim was to give them the chance to develop a particular interest, to produce something to take back to school to share and describe their experience; and to fill any gaps in the programme that might arise due to bad weather or delivery partners not being able to make it. The list of project topics was given to the participants the week before and they were encouraged arrive with ideas for the project of their choice. 

The suggestions included making bat and bird boxes or doing art work, collage or hangings using woodland materials. However in the end we found very little time each day to pursue these projects, and the only one that really appealed to them was making a photographic record of the week. Several of them contributed to this. It was completed back at school, to be presented as a power point at an assembly for fellow pupils and staff. Four of the pupils also gave the presentation at a seminar organised by Falkland Centre for Stewardship in January on 'Working with children and young people in the woods' to an audience of teachers, rangers and other outdoor educators.

We quickly realised that the participants wanted to be outdoors all the time, no matter what the weather. We therefore shortened the indoor sessions wherever possible. We found their concentration was much better outside, and that whatever the activity, they remained engaged for longer. The week was cold (average 5-8 degrees C), with wind, rain and sleet most days. The forest offered some shelter, and the young people were well-equipped with warm clothing and overalls: the only complaints came from one or two who refused to wear extra layers (being self-conscious teenagers), and the programme was not modified at all despite the weather conditions. It should also be recorded that the pupils proved to be a hardworking and effective workforce for all the practical tasks they were set.

7. Feedback

Asking for feedback was integral to the programme. A summary of the final feedback from the participants is in Appendix C. The form was kept very simple as it was to be completed outdoors during the final session around a campfire (this was arranged by popular demand, not part of the original plan! It was a good way to end the week.)

On the first day, we used the 'people tree' cartoon - it seemed particularly appropriate for this course! (Appendix D). Each participant - adults as well as young people - was asked to indicate where they felt they were on the tree at the start and then at the end of the day. This was a useful tool to use, as it allowed them a short space of time to reflect, and they could choose to be light-hearted or express their concerns. They had the choice whether to show their forms to others or not. Most were happy for their forms to be viewed, but unfortunately we didn't have enough time to discuss the results at the end of the day.

Each morning after that, we started with an active review of the previous day. The technique that worked best was a simple show of thumbs up, horizontal or down. This is allowed everyone to see what everyone else felt. We also used a rope line on the floor, where participants could step forwards or backwards (or stay on the line) to indicate how much they had enjoyed or not enjoyed particular sessions (this was easy to interpret but not so popular as a method of getting feedback). The pupils were also very forthcoming with verbal comments.

Those of us delivering the event thereby got immediate and very clear feedback that we used to adjust the programme and to respond as far as possible to the way particular individuals were experiencing the range of activities. Throughout the week, feedback was generally very positive, but it felt important to pay attention to any negative comments, to make the changes that were possible and to explain what couldn't be changed where necessary. 

Unfortunately the planned final evaluation session planned at the school a few days after the event, allowing the participants time to reflect further on their experience had to be postponed due to snow that closed the school; the next date arranged two weeks later coincided with another heavy snowfall that made travel impossible. The Christmas break intervened, and it was not possible to find another date in time to complete this report.

8. Evaluation

Bushcraft and survival skills proved, not surprisingly, the most popular activity of the week. This session was run by two rangers and an experienced volunteer ranger from Fife Coast and Countryside Trust, and lasted about four hours on a day of bitter wind and slanting rain. The group arrived warm after a 10 minute walk from the workshop to a fairly secluded compartment of mature coniferous plantation forest which has few visitors (or dog walkers) and is often used for Forest Schools activities. The session started with a briefing on safe handling of tools and demonstration of how to make a fire safely. The pupils then cut and collected wood to make their own fires in groups of 3-4. We were sheltered from the wind in the forest but everything was very wet and it took determination and persistence to get the fires going; all succeeded, and they were then shown how to safely extinguish their fires.

By then the rangers had got going one central cooking fire and several Swedish log fires on which they heated water for tea and hot chocolate, and a pan of stew they had prepared earlier. After some initial suspicion most people tried and enjoyed both. The warmth of the fire was appreciated, but after a short lunch break the participants were keen to start building shelters. They would happily have spent much longer on this than the hour available, and asked several times during the week if they could go back and do more, which unfortunately was not possible. 

The woodworking session was also highly rated, even though it was not possible in the time available for the participants to be as hands-on as had been originally envisaged. The two skilled woodcraft workers who delivered the session could each only take three pupils at a time, which meant each session was only 90 minutes long. In that time they learnt about the appearance and properties of different kinds of wood, saw a demonstration of wood being cut and planed, had the chance to use an electric sander and oil a breadboard, and to assemble a small wooden box with a drawer. The pupils were delighted that they were all given either a box or breadboard to take home, thanks to a generous contribution from the woodworkers, but they would have got a lot more from this session had it been longer - at least 6 hours would be required for them to make something simple from start to finish.

Equally popular was the demonstration of felling and milling a tree. The forester, from Scottish Native Woods, felled a mature Scots pine with a chainsaw and showed how it could be extracted using an all-terrain, low-impact mini-forwarder. He then operated a portable sawmill to produce planks, and the group was shown how the timber is first air dried then placed in a wood drying kiln. It was interesting to note that although this was a watching rather than doing session, it was quite fast moving, the machinery exerted its own fascination and the participants remained engaged throughout (it may have helped that it was the first day and all new to them). 

The time spent pruning and brashing was also enjoyed. They worked in pairs with a saw and loppers, were completely absorbed for the whole session and requested longer (they has two sessions of about an hour each). They found Rhododendron clearance almost equally absorbing. They were shown two methods: cutting near the base then hammering the stumps, and lever and mulch. Again they worked with great energy and effectiveness. Hammering the stumps was declared by one participant to be a great way to get rid of all her aggro! 

The tree planting session was enjoyed by most, despite being out in very cold wind and sleet. About 150 broadleaved native tree seedlings were planted, with stakes and guards, in 1.5 hours, working in pairs. The site had been a coniferous plantation, recently clear-felled with the brash piled up, but it remained challenging with many stumps and roots to work around. 

Sessions on forest planning, tree identification, risk assessments and the briefings on safe handling of tools were less popular, but most people rated them as OK rather than awful. This reflected the overall experience of the week that the participants were happiest and most fully engaged while outside doing practical tasks. As this was such a short course, we decided collectively that we would go with where the young people's energies and interests led, and not put pressure on them to complete course work or projects. However in a longer course over an extended period of time, the expectation would be that the participants would be required to complete course work required for progress and assessment. 

The positive experience of the pupils is reflected in the photographic record they made of the week, and the confidence with which four of the pupils gave a presentation at a seminar organised by Falkland Centre for Stewardship in January 2011. The event was on 'Working with children and young people in the woods' with an audience of teachers, rangers and other outdoor educators.

Finally, here is a quote from the teacher involved with the whole week on the experience of one participant: 

'D' is a boy who struggles to learn from books in the classroom and has difficulty putting his ideas down on paper. When 'D' was actively involved in his learning, as he was on the Seed to Sawmill project, he demonstrated a great knowledge and understanding of all that he was taught. His skills and talents when working in forestry were outstanding and his confidence and leadership grew throughout the week. When 'D' was working with tools he was highly motivated, competent and quietly confident. This feeling of self worth was evident in all the follow up conversations that I have had with him.

Teacher, Bell Baxter High School

9. Follow up

Nearly everyone involved expressed an interest in doing more of this kind of work, especially the practical woodland management tasks and the woodcraft. Some of the young people said they would consider careers in forestry. They have been given information from the Forestry Commission (a Forestry Careers Toolkit is available from Sally York, <sally.york@forestry.gsi.gov.uk>) and from LANTRA to encourage them to explore this further. http://www.lantra.co.uk/Industries/Trees-and-Timber 
The Centre for Stewardship is meeting with Elmwood College to explore the possibility of running further Rural Skills in Forestry courses in partnership. We are also seeking funding to run more courses. We have already been successful in obtaining a small grant from the Intergenerational Fund to run a series of workshops with four woodcraft workers and twelve young people on each one-day course. 

The school has funding to start a tree nursery with the seeds they planted on the final day, which are being germinated in a propagation unit at Elmwood College. Some of these tree seedlings will be planted around the school and some will come back to Falkland.

10. Conclusions 
Key elements to the success of the course were (in the order in which they came on board):

· An estate with appropriate forest resources and staff keen to deliver this project;

· Funding from the Forestry Commission;

· A local school with a very enthusiastic teacher and supportive staff including the Rector, and already doing Rural Skills with a local college;

· Delivery partners who were keen to be involved, understood what was needed and had appropriate skills and experience;

· A group of young people who were eager to take part and willing to participate in a range (if not all) of the activities on offer;

· Careful and thorough planning plus:

· The agreement of all those involved to be flexible so the programme could be adapted and amended as required, according to the response of the participants. 

Other factors that contributed to the success were:

· Plenty of planning time, and allowing adequate time for the school to get all necessary permissions from staff and parents;

· Participants and volunteers having adequate PPE to work outside in any weather;

· Being able to borrow all the tools and equipment needed (for an extended one day a week course, it would be necessary to buy these);

· A diverse forest resource plus indoor and outdoor classroom facilities that made it possible to carry out all aspects of the course on one site, minimising travel time;

· Commitment from both the school and organisers to find ways to offer the participants further opportunities to develop the skills and interests the course began. 
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Appendix A: The programme
	
	Mon 8th Nov

Meet the forester
	Tue 9th Nov

Meet the trees
	Wed 10th Nov

Manage the forest
	Thu 11th Nov

Working with wood
	Fri 12th Nov

Future Forest

	0930

Stables Workshop
	Welcome, introductions, course outline, project work
	Arrival, plan for day, H&S, PPE; project work
	Arrival, plan for day, H&S, PPE; project work


	Arrival, plan for day, H&S, PPE; project work
	Arrival, plan for day, H&S, PPE; project work

	1000

Stables Workshop


	Meet the Forester

H&S briefing; PPE; plan for the day 


	Meet the Rangers
Tree ID: leaf, bud, bark, seed
	Meet the forest consultant

What do you need to think about when you’re managing a wood for different purposes: timber, fuel, recreation, biodiversity, shelter, landscape
	Managing wood for different purposes
- 3 groups discuss objectives from different viewpoints

- prioritise objectives

- vision of future forest

- choose species 

- choose management options (conifer/broadleaf, spacing, pruning, thinning, coppicing, regular/irregular

compare solutions
	Planning a new wood

collecting, storing and germinating seed

	1045
	BREAK
	BREAK
	BREAK
	BREAK
	BREAK

	1100

Outdoors
	The Forester’s job
Practical outdoor session - survey & measure trees, estimate standing volume, look for evidence of wildlife, pests and diseases
	Bushcraft skills

Making shelters and structures; making and managing fire; animal tracking; testing tree ID skills out in the woods
	Woodland management
Practical session:

- tools demo & safety briefing 

- pruning & brashing;

- thinning demo
	In 2 groups:
A. Working with wood in woodworkers’ workshop

B. working in the woods: controlling invasive species – Rhododendron clearance
	Planting a new wood: 
Practical outdoor session: planting and caring for seedlings

	1230
	LUNCH
	LUNCH
	LUNCH
	LUNCH
	LUNCH

	1300

Indoor / outdoor
	Harvesting

Demonstration of felling, portable sawmill and drying kiln; uses, handling and storage of timber
	Bushcraft skills continued: start thinking about how a forest is planned and planted; natural regeneration.
	Planning a new forest: 

- physical aspects – soil, slope, aspect

- ecological aspects – plants, shrubs, deadwood

- making decisions - species selection, stocking rates, habitats

- setting objectives – 3  viewpoints (forester, ranger, gamekeeper)
	In 2 groups:
B. Working with wood in woodworkers’ workshop

A. working in the woods: controlling invasive species – Rhododendron clearance
	Complete and present project work. 
Review of key learning points. 
Feedback.
What next? 

Careers in Forestry

	1430

Stables Workshop
	Review and plan for next day; project work
	Review and plan for next day; project work
	Review and plan for next day; project work
	Review and plan for next day; project work
	To Elmwood College with the future forest 

	1500
	Departure
	Departure
	Departure
	Departure
	Return to school 


Appendix B: Risk assessment for Seed to Sawmill Introduction to Forestry course in Falkland 8th-12th November 

See also list of emergency mobile phone numbers

	Activity
	Hazards
	Risk 
	Action required to minimise hazard
	Risk after controls in place

	Walking through forest on and off tracks
	Meeting forestry, farm or other vehicles


	H


	· Forestry contractors and estate staff are aware course is taking place and notified of group’s planned movements and activities throughout the weeks

· All individuals wear high visibility vests at all times and follow leaders’ instructions to allow vehicles to pass safely; default is move to right and allow vehicle to pass on your left
	L



	
	Trip or fall on uneven, steep or slippery ground


	M
	· Strong, well-fitting boots with good grip on sole are worn at all times

· Each individual attends to safety briefing on identified hazards of the route being followed Each individual takes responsibility for themselves as they move through the forest

· Everyone knows the accident and emergency procedures (see below)
	L

	
	Getting lost
	L
	· All group leaders have mobile phone and each other’s numbers, plus estate and school contacts for back-up

· Each individual carries map, attends to briefing on route and takes responsibility for staying on route and within sight of rest of group

· Group leaders take responsibility for front and rear of group and carry out head count at every stage
	L

	
	Ticks
	L
	· Late in season so unlikely to be around, but include information on what to look for in H&S briefing
	L

	
	Inclement weather causes chill or soaking


	M
	· Adequate warm, waterproof clothing is worn or carried at all times by each individual: waterproof jacket and trousers, fleece or wool layer(s), hat and gloves
	L

	Handling and carrying tools


	Sharp edges

Injury to limbs, eyes or other part of body

Injury to others
	H


	· Safety briefing is given before each session

· Tools are sharp, clean and fit for purpose

· First aid kit is carried at all times and qualified first aider is on hand

· Leaders intervene immediately if any unsafe behaviour is observed and either correct or remove tool(s)

· Each individual attends to safety briefing and takes responsibility for correct handling and carrying of each tool

· Each individual attends to and follows safety briefing and takes responsibility for safe use of the tools they have been given 

· No tools are left unattended on the ground at any time

· All tools are accounted for at the start and end of every session

· Everyone knows the accident and emergency procedures (see below)
	L

	Watching forestry operations – felling, extraction, sawmilling
	Being hit by falling trees or branches

Being hit by moving timber or vehicles

Sawdust reaching eyes or nose

Noise prevents individuals from hearing instructions
	H
	· Safety briefing is given before each session

· Clearly marked ‘safe zone’ is agreed with forestry operators and all individuals keep within this area at all times

· PPE is issued and worn as appropriate (hard hats, eye protecting goggles, face masks, ear defenders, steel toe-capped boots)

· Leaders intervene immediately if any unsafe behaviour is observed and either correct or remove individual(s) concerned

· Each individual attends to safety briefing and takes responsibility for following instructions and being alert to visual instructions if noise prevents verbal communication
	L

	Bushcraft: making shelters, fires, tracking wildlife
	Injury to self or others moving logs or branches

Burns during or after fire making

Fire spreads out of control


	M
	· Safety briefing is given before each session

· Each individual attends to safety briefing and takes responsibility for following instructions

· Care is taken when moving branches and logs to avoid contact with other people or creating a trip hazard for others

· The fire is carefully managed, kept to a minimum size and contained in a suitable area where it will not spread, with vegetation free zone of 5m radius and no overhanging branches

· Some means of putting out the fire (water, earth or sand bucket) is nearby in case fire does get out of hand

· Fire is not lit if the day is too windy or ground conditions are very dry

· The fire is thoroughly extinguished leaving no hot embers 

· Everyone knows the accident and emergency procedures (see below)
	L

	Collecting and handling tree seeds
	Contact with fungi, animal faeces or other potentially infectious material 
	L
	· Care is taken to check the ground while collecting

· Hands are washed before eating; antibacterial gel and hand wipes are carried at all times
	L

	Carrying out forestry operations – weeding, thinning, brashing, removal of invasive species, planting 
	See tools section

Eye or head injury from walking into branches

Contact with fungi, animal faeces or other potentially infectious material
	M
	· See tools section

· PPE is issued and worn as appropriate (hard hats, eye protecting goggles)

· Hands are washed before eating; antibacterial gel and hand wipes are carried at all times
	L

	Wood craft 
	Sharp edges on tools and machinery

Electric shock

Trailing cables present trip hazard

Sawdust reaching eyes or nose

Noise may prevent individuals from hearing instructions
	M
	· See tools section

· Workshop arrangement minimises likelihood of accidental contact with machinery

· All machinery used has current safety check certificate and all safety guards are in place

· All machinery and power tools not in use are securely locked, immobilised, unplugged or otherwise rendered harmless

· Cables are secured or tucked away to minimise trip hazard

· Safety briefing is given before each session

· PPE is issued and worn as appropriate (hard hats, eye protecting goggles, face masks, ear defenders)

· Leaders intervene immediately if any unsafe behaviour is observed and either correct or remove individual(s) concerned

· Each individual attends to safety briefing and takes responsibility for following instructions and being alert to visual instructions if noise prevents verbal communication
	L

	Other identifiable hazards

	Travel to and from school in minibus and on estate roads
	Traffic accident

Bus breakdown
	L
	· Minibus driver is qualified and vehicle is roadworthy

· Passengers do not distract driver whilst vehicle is moving

· All group leaders have mobile phone and each other’s numbers, plus estate and school contacts for back-up
	L

	Teacher or activity leader unwell
	Activity has to be changed or cancelled at short notice
	L
	· Fully qualified person acts as substitute or if no-one suitable is available, alternative activity is arranged

· All group leaders have mobile phone and each other’s numbers, plus estate and school contacts for back-up
	L

	Pupil unwell or needing to be returned to school for other reasons
	Teacher has to leave with minibus


	M
	· Alternative arrangements are made so that activity can continue in safety while teacher is taking care of pupil 

· All group leaders have mobile phone and each other’s numbers, plus estate and school contacts for back-up
	L

	Extreme weather conditions
	Activity has to be changed or cancelled at short notice
	L
	· Alternative arrangements are made so that activity can continue in safe, sheltered surroundings

· All group leaders have mobile phone and each other’s numbers, plus estate and school contacts for back-up
	L

	Child protection policy

	· School obtains parental consent forms with emergency contact details

· Adult:pupil ratio is never less than 1:10 (while in transit between school and Falkland) and is never less than 1:5 during all activities, and 1:3 when handling any power tools or machinery

· Only adults who have been fully disclosure checked are alone with pupils at any time

	Accident or emergency procedure

	· Assess situation

· Deliver emergency first aid while someone phones emergency services

· Make sure rest of group is gathered safely out of the way of the casualty and not impeding access to the paramedics

· After any accident or emergency, make sure all relevant people have any information needed and that all records are in order

· Review procedures and implement any required changes 


Assessment carried out by Tess Darwin, Falkland Centre for Stewardship on 18th October 2010 

Assessment read by…………………………………………………. Date …………………………..

Appendix C: Seed to Sawmill: Introduction to Forestry Course - feedback

​​​​​​​​​​
What did you like – and not like – about this week? Tick the boxes to show what you thought about what we did.

	What we did
	(
	(
	(

	Bushcraft & survival skills
	13
	
	

	Woodworking
	11
	2
	

	Demonstration of felling & sawmill
	11
	2
	

	Pruning & brashing
	11
	1
	

	Arboriculture & tree surgery
	9
	4
	

	Clearing Rhododendron 
	9
	3
	1

	Tree planting

	8
	4
	1

	Forest planning
	5
	7
	1

	Tree identification
	2
	9
	2

	Risk assessments & safe handling of tools
	1
	10
	1


Any other comments about this week?


Great, could have been longer (2)


Meeting new people


Had a really cool time, thanks


I liked being here


Good (2)


(Would have liked) longer at Rhododendron clearing, woodwork and pruning
Appendix D: People tree evaluation form 
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Source: Loft Youth Project, Keith
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